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It should be stated at the outset 
that though a great deal of research 
has been done on the theory of 
learning in general, little progress has 
been rrade in relating what has been 
discovered in the psychological 
laboratory to the learning that goes 
on in the classroom. It is a fact to be 
regretted that, while the professional 
learning psychologist understands his 
own research, he has not .always heen 
able to provide satisfactory 
for the teacher to understi&i and 
use. 

No one seems to have succeeded 
as yet in analysing and defining all 
the factors involved in the complex 
mental operations that have to be 
perfom ed by all students, both, in 
established educational institutions 
and outside which for convenience 
we call the "learning process". 

Even if - a comprehensive and 
coherent body of tested facts and 
principles could be formulated, they 
would in all probability be too ads-
tract, generalised and remote from 
the day-to-day needs of practising 
teachers to be of much use to them. 

I must here refer to a useful study 
that has been made on these lines in 
a book entitled "Modern Methods 
in Elerr entary Education " edited by 
Merie M.Chlsen. In one of its 
chapters, the contributor has rr ade a 
neat summary of some of the cahrac-
teristics of the child who learns effi­
ciently. 

One of the first things he stresses 
is that a child who learns efficiently 
is free from disabling handicaps and 
distracting pain. He must be rela­
tively free from worries and 
anxieties. He should also have suffi­
cient energy to do his school work. 
It is well to begin by underlining 
such obvious considerations. Lear­
ning does not take place in a vacuum-

Certain essential social and 
physical conditions will have'to be 
fulfilled before a child can partici-

pate effectively in the work of learn­
ing. Children who are underfed and 
badly clothed, and who are harassed 
by financial difficulties and other 
domestic problems of various kinds, 
cannot be expected to devote their 
whole minds to their tasks at school. 

As a rule, children learn most effi­
ciently - when (a) they want to 
learn (b) know what they are ex­
pected to do (c ) believe that they 
have the ability to do it, and (d) reco 
recognise some value in doing it. 

'-• The child's general attitude to-
v < rd* himself,.his previous school 
^ f ^ r ^ n c e s , and - especially - his 
memory of success or failure in 
doing similar work, will determine 
his decision whether he can or can -
not do the work. His interest in do­
ing the work will be determined by 
the attitudes he has learned,, both in 
and outside school. 

In all learning children must have 
a motive to help them to attend 
keenly and remember well. An essen­
tial motive for a learner is an interest 
in his own progress so that he conti­
nually sets himself a higher goal. It is 
extremely important for successful 
learning that pupils should keenly 
want to learn. 

They should be inspired by the 
strong motives of interest and pur­
pose: if possible a direct, lively inter-, 
est in the subject, and in any case a 
clear realisation that the learning has 
a worthwhile purpose, either now or 
in the future. They, then, attend 
whole heartedly to the work. 

Learning with insight, intelligent 
learning is the most effective lear­
ning; and it may occasionally be so 
effective that no repetition is needed 
to clinch the process and make the 
result permanent. No external re­
ward is needed to reinforce it, for 
:he joy of learning is its own reward. 

All learning is however, not carrii 
ed on with insight and intelligence 
quite often the student has to resort 
to purely rote learning. In such learn­
ing, the learner is given a stimulus 
and a response, e.g. nine sevens 

(stimulus) sixty three ( I C S U O > I M . O . 
He then repeats sixty t M • • I U in v;-
ponse to nine sevens until the v ma 
lus and response have bncomu I'iiuilv 
associated. 

V/hen the learning is tnstoil, fht< 
right response is reinforced by <i '•<> 
ward' such as a teacher's smile (>:' 
approval; and wrong responses arc 
weakened by a punishment such as <i 
teacher's rejection of the v/iotu; 
answer. 

In purely rote learning, the lc,ir 
ner is given the right response; in 
purely intelligent learning he dis­
covers it by thinking. Between these 
extremes there a re of course many 
gradations. 

Conditions which facilitate 
learning 

Good morale facilitates learning. 
The teacher's personality is an im­
portant factor in determining pupil 
morale and classroom climate. Some 
of the personal and professional qua -
lities that make for a teacher's suc­
cess with his pupils are noted below. 

Quality 
*His ability to accept himself and 

others (especially pupils, parents anil 
colleagues); 

*His ability to communicate this 
acceptance of others; 

*His capacity for enterinu into 
and appreciating the emotions, atti­
tudes, points of view and experiences 
of others; 

*His skill in sensing pupils diffi­
culties and communicating a genuine 
desire to provide assistance; 

*His ability to cope with his own 
emotional problems; 

, *His mastery of the subject 
matter he teaches; 

*His ability to communicate his 
ideas and feelings to others; 

*His ability to accept and profit 
from criticism, and his interest in im­
proving his teaching methods. 

* "Teaching means" causing to 
learn. Nothing has been given until it 
has been taken; Nothing has been 
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taught untill it has'fraSn'leatat. In 
other words, teaching does not occur 

' unless learning takes place. A know­
ledge of how children learn is the 
first essential for success in teaching. 

We help children in school to 
develop • intellect, character, slcill, 
taste and sociability. We teach them 
knowledge, habits, ideals, skills atti­
tudes, manners. In other words, we 
help them to adjust themselves to 
.their environments - spiritual, social 
and material, 

According to this viwe of edu­
cation as adjustment, -teachers 
are subsidiary to the process of 
learning, for in this process there 
are two factors - the child, on the 
hand, and his world on the other. 
The teacher's function is to bring 
the two into contact. 

We bring to bear various 
teaching devices with a view to 
producing a "flash" between 
each child and some part of his 
enviromen't. The essential acti­
vity is not the adjustment of the 
child to the teacher but of the 
child to the world. 

It is a fact universally recog­
nised that the best time to teach 
children is when they feel the 
need.fo^being taught. A teacher 
who can stimulate his pupils so 
•that they want to learn is, there­
fore well on the way towards 
mastering the art of teaching. 

' One method of doing this is 
by arranging that children learn 
through - practical activities that 
are in tfinsdally in teres-ting. 

Another method of inciting 
children, is by giving them a 
problem to solve. 

. A third method of producing 
conditions in whicfi children 
want to be taught is by selecting 
subject matter that appeals to 
their natural interests. We know 
a good deal about how children 
learn, but much less about what 
children of various ages ought to 
be laming. There is a need for 
reconsideration of the content 
of the subjects we teach. 

The goal of any school pro­
gramme is to help the student 
develop intelligent and adequate 
behaviour.' Before a person can 
become-effective, his behaviour 
must change. The best way to 
change behaviour is to change 
the individual's perceptual field, 

{Education] 
bringing about1* changes in the 
individual's perception of himself 
and his perception of his environ­
ment. 

Success 
In this process of changing 

the perceptual field, it is essen­
tial that there be a maximum of 
challenge with a minimum of 
threat in the school programme. 
One. develops a feeling of success 
and' adequacy if one has the 
opportunity to experience suc­
cess and to feel accepted. Habit, 
thus becomes the result of suc­
cess rather than the result of 
repetition. 

There are three . traditional 
ways in which the teacher carries 
on the function of instruction. F 
First, there is the oral or talking 
method, which covers the whole 
range from telling a story to a 
group of pre-school children to 
presenting a lecture to a large 
audience of University students. 

The straight-lecture approach 
is appropriate as an instructional 
technique if the class has enough 
anxiety to want to hear what the 

.lecturer has to say. 
Demonstration (guidance) ;Or 

"showing how" technique is an­
other instructional method. It is 
easier to develop correct habits 
at the beginning than to develop 
bad habits and - then have to un­
learn them! 

Imitation is another instru­
ctional method. It is reasonable 
to expect that if hand-writing is 
being taught, the teacher should 
be able to write well on the 
blackboard. 

We have so far, dealt with the 
subject on broad and general 
lines of more or less conventional 
nature.. It is, perhaps,, desirable 
a't this stage to look at the 
question from a slightly different 
angle, that is to say, in its bear­
ings on the needs of the kind of 
society that prevails in our 
country today and seems likely 
to develop during the years imme 
immediately ahead. 

In such a set-up, the function 
of the teacher will be that of 
stimulating and encouraging 
students to make their own dis­
coveries. Institutions for teacher 

education have a large part to 
play in producing the.kind o 
conditions we have in mind 
Teaching has been described as 
the noblest of occupations. It is 
noble only when students aquire 
noble ideas and ideals, and when 
what is learnt is relevant to the 
problems of the students' world 

The. content of education is 
ever changing, and it is always 
new to each individual. A 
problem facing teachers today is 
whether they are teaching only 
for perpetuation of society as it 
exists now, or whether they are 
so to teach that their students 
can make their contributions to 
the development of a better soci 
society. 

One of the surest ways of pro-
' moting the mental growth of 
children so as to make them use 
ful and responsible citizens, with 
a capacity for independent and 
constructive thought, is by evok­
ing and nourishing their sense of 
wonder. 
• The point of view I have just 

tried to put forward has been 
expressed with admirable force 
and clarity by Prof.S.N. Arsecu-
laratne, Head of the Dept. of 
Microbiology, "Faculty of Medi­
cine, University of Peradeniya, in 
the keynote address he delivered 
recently at a workshop on "De 
velopment of Teacher - Pupil 
Rapport and Creative Thinking" 

He points out that the foster­
ing of creativity is not a part of 

.our educational system, which 
appears to be one of passive con 
ditioning rather than of stimu­
lation.- It is often "little more 
than a selection device for pick­
ing out clever conformists " . 

Even in the West, there has 
been- a feeling that current edu­
cational systems unduly favour 
the conformist mentality and dis­
courage spontaneous and inde­
pendent thought among those 
children or students who might 
make future original contributi­
ons to the arts, sciences and tech­
nology. 

He quotes a Chinese proverb 
which seems to go to the heart of 
•the matter • " I f you give a man a 
fish he has just one meal, but if 
you teach him how to fish, he 
will have many meals " • 
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