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In most countries, parents, edu-
cators and the public at large
would protest at the suggestion
that discrimination and inequalities
exist between the sexes in respect
of educational opportunities. It 1s
still, in fact, too often held that
there have always been and always
will be particular and specific roles
for men and women in the organi-
zation of any society. They might
add that education should prepare
young people for these roles.

A closer look at what actually
occurs in the upbringing and educa-
tion of children in the majority of
countries reveals that organiza-
tional barriers have in fact been
removed in many places in recent
times at. various levels of the for-
mal educational process but that
this is not true of the attitudinal
barriers. Certain attitudes die hard
amohg most of those on whom
rests responsibility for preparing
the young to contribute to soclety
while providing them with the best
and widest opportunities for perso-
nal developmernt and' realization of
individual potential.

made in many countries the achieve-
ments have not perhaps been as
marked as they could have been
because of the great influence ex-
ercised in the child’s education by
the home and community. It is in
the home that the inculcation of
fdeas about sex roles is so effective
and therefore, even before children
arrive at school, they have a clear
appreclation of the role they will
play in the scheme of things.

This subtle but very lasting
influence continues after they en-
ter school and plays an ongoing
role in their development.

And from thelr earliest expe-
riences at school the role learnt so
well at home is continually rein-
forced often unconsciously pér-
haps, by much of what’takes place
at school.

Perhaps the most marked ex-
amples of discriminatory practi-
ces and unequal opportunities are
to be found In some developing
countries where few provisions for
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Although much progress has been



education for girls at any level at
all. In 1976, it was estimated on the
basis of United Nations population
statistics that 79 per cent of the
712 million girls in the world un-
der 15 years of age were to be
found in the developing countries.
Of these the majority live in rural
areas where the problem of eking
out an existence forces most fami-
lies to retain girls in the home to
perform the household chores and
this occuples the greater portion of
their time.

In addition, time for education is
not considered necessary since women
are traditionally seen as “producers of
food as well as life-givers”. As a result,
very few girls have access to educa-
tion _ or skill-training. Indeed, a Uni-
ted Nations report states that agricul-
tural training for girls as compared
with boys was in the ratio 14:86 al-
though women make up one-third to
one-half of the world’s agricultural
labour force.

Even in countries where educa-
tional opportunities do not present a
problem, the old idea of giving educa-
tion to the boy rather than the girl,
if it comes to a choice, dies hard,
This is the case in some countries
of Africa where the burden of main-
talning the family, particularly in rural
areas, continues to rest very heavily
on the women and girls. Indeed, in
spite of tremendous progress made In
providing education-even compulsory
education-in places such' as Nigeria
and Kenya, the percentage of child-
ren admitted into primary schools con-
tinue to be low and the higher the
grade the lower the proportion of girls.

Enrolment patterns for the 6 to
1l1-year old group show that in 1975
in many developing countries (22 in
Africa, 2 in Latin America, 7 in Asia)
fewer than half of the children
were enrolled in school. The picture
as regards enrolment of girls was
even more dismal, with 41 developing
countries enrolling few than half the
girls in this age group. In fact, in 1875,
there were 30 million more boys thap
girls aged 6 to 11 enrolled in school, ,

Within recent years, more and
more anxiety has been expressed, es-
pecially by teachers and women, that
the formal process of education should

be reorganised in such a way as to’

provide experiences at all levels for
boys and girls, based on genuine
choice in which the only criteria are
interest, ability and the will to suc-
ceed. No society can any longer
justify, on the basis of traditional sex
roles alone, the failure to  provide
opportunities for the full development
of all its members.

It is worth noting that changes

12

are taking place, in real terms, in a
wide variety of ways and at different
rates, depending partly on the milleux
andl phrtly on the disposition ot
parents, pupils, teachers and society
at large to acknowledge that inequall-

_ties do exist and that it will be to the

benefit of all concerned . if changes,
properly identified, are in fact imple.
mented.

Some of the most far-reaching
changes are taking place in the deve-
loping world. This may be attributed,
in part, to the desire of such countries
to divest themselves of as many practi-
ces as possible which are considered
to be related to their former colonial
status. In addition, it is obvious that
their extensive development plans are
geared to the full training and use
of all their human resources, For
example, In Singapore, teachers report
that:

Girls....are not excluded from
technical and science subjects. In
fact, their attendance and performance
in technical workshops on basic elec-
tricity, metalwork and woodwork are
compulsory in the lower secondary
classes. The girls are never automa-
tically channelled into “courses with
domestic sclence subjects. In certain
schools, boys are encouraged to be-
come members of a special home eco-
nomics society for boys.

At the territary levels also, young
women frequently choose courses In
practical electronics (e.g. television
and radio repairs) to the extent that
it is not unusual for the proportion
of women in such courses to exceed
that of men., On the other hand,
in Sweden, a country long recognized
as being in the vanguard of positive
action for sexual” equality “not all
parents are happy about thier boys
baking cakes”.

A major factor in the perpetua-

- tlon of discriminatory practices in

several places is the fact that some
of those most influential in effecting
changes are unaware of how deeply
engrained are thier own ideas of the
traditional sex. roles and expectations.
Hence, while they openly deplore such
practices, they themselves unconsciously
continue to Inculcate the very things
they claim to abhor,

One teacher-leader from a deve-
loping country, who is very sensitive
to the “remnants of male chauvinism”
in her culture, insists that “discrimi-
nation between sexes with respect to
the objectives and contents of educa-
tion is no longer found, except that
the curriculum..... includes such spe-
cial subjects as are suited to women

only, that is sewing, cooking, etc.”

Similarly, while many teachers
in different countries have been
making vigorous attempts to remove
needlework as a compulsory subject
for girls at certain levels, there are
others who resolutely resist these at-
tempts.

It is probably in the aren of the
~school curriculum, particularly at sec-
ondary level, that the unequal oppor-
tunities offered to, and provided for
boys and girs become most evident and
most widespread, The disadvantages
arising from this perhaps most atfect
a particular career or occupation if the
necessary academic foundation is lack-
ing.

The consequent frustrations ayd
disillusionment (especially when it i3
noted that others have the necessary
opportunities) often result in a retreat
to the traditional role. Further, while
we are not suggesting that equal op-
portunities should be synonymous with
tdentical  opportunities, the common
practice of deliberately planning gur-
ricula solely on the basis of sex is a
direct violation of the concept of the
right of the individual to education,
For unless education 1s so designed as
to fulfil the needs and aspirations of
the individual as well as to provide
the base for effective llving in a so0-
ciety, the whole education exercise can
be little more than a sham.

Freedom of choice should be the
only factor in determining educational
programmes once the individual has
the ability and the basic tools of
learning, is ‘knowledgeable about the
choice he or she is required to make
and is motivated in a particular dir-
ection. Thus pupils who wish to follow
the traditional feminine or masculine
orientation should be free to do so just
as they are free to take different or
even unorthodox directions without be-
ing made to feel guilty or inadequate.

In the majority of socleties, the
traditional role determined for a boy
from the earliest stages is that of
family breadwinner. The education pro-
vided is, therefore, geared to prepare
him for this role. Schools guide him
in this direction and he is encouraged
to pursue certain subjects which will
provide the foundation for higher
and further education. He soon dis-
covers the specific qualifications for
which he must aim.

This is particularly the case at the
secondary stage when he is expected
to study certain “boys”  subjects
such as mathematics and the sciences.
On the other hand, tradition dic-
tates that girls should pursue subjects
of a more “feminine” or generally cul-
tural nature. This. it is argued, will
better equip them for their role as
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The mythof a ngid amﬁcml distinction betmn “men uobs and “*women’s jobs" dies hard and is often perpetualed by
social conditioning in childhood. Most schoolgirls still seem to visualize themselves as future teachers or nurses wberea:
boys have a much wider variety of ideas and ambitions where jobs are concerned. & 4w

housewife, mother, helpmate and assis-
tant. Hence, girls opt more frequently
for such subjects as modern languages,
music and art. It is interesting to
note, furthermore that even where
girls are not restricted in subject
choice, they have been so conditioned
that many reject the “boys” subjects
In order not to appear “unfeminine”
and possibly even, subconsciously, to
avoid competition with their male coun.
terparts.

There are other considerations, too,
which often limit choices where there
may seem at first glance, to be no
curriculum differences. In some coun-
tries. there are still only single-sex
educational  institutions both public
and private. It is not uncommon In
such Institutions to find fewer faci«
lities for certain subjects than in co-
educational institutions,

In many girls’ schools, provision
for the study of science and mathe-
matics is not as extensive as in co-
educational or boys’ schools, whereas
in boys’ schools. modern languages,
music, drama and other cultural
pursuits receive less than adequate at-
tention. It is also worthy of note that
funds and facilities for physical edu-
cation for boys, in both single-sex
and co-educational schools, are usually
much greater than those provided for
in girls’ programmes. In addition the
emphasis placed on organizing and pro-
jecting physical education activities for
boys can very readily be judged by the

Economic REVIEW, JAN/FEB. 1981

attention given to this facet ‘of sch""i
work in the media in many countries.
Single-sex schools do, however, con-
tinue to have a number of advocates
even in societies where equalization of
social roles between the sexes is at
a very advanced stage. It should be
recalled that in places where strong
religious traditions prevail. such as
are to be found among Muslim peo-
ple, girls either receive an education
in single-sex schools or not at all

Still, arguments stressing the harm
which single-sex schools can do to the
functioning of the individual in adult
life continue to be put forward ever
more vigorously by several groups,
especially teachers and young  peo-
ple themselves. That they are making
an impact is evident in as far as
curriculum  differences have lessened

quite  considerably in an increasing

number of countries.

It is also encouraging to  note
that greater care is being taken in the
preparation of reading schemes at
all stages, in an effort to eliminate
the marked sex differences which were
so typical, expecially in the earlier
years of schooling. In addition, reports
indicate that many secondary schools
are responding favourably to changing
attitudes on the part of parents and
employers and under pressure from
the young people themselves.

Closely allied, to the problems
caused by differing educational pro-
grammes between the sexes is the mat-
ter of career and vocational guidance,

First, it would seem that insufficient
attention is given to this in many
school systems. Second, guidance is
often provided by persons whose atti-
tudes and traditional orientation to
the world of work perpetuate and ex«
tend the obvious inequalities and
latent discriminations in the curri-
culum.

It is fair to admit that in an
increasing number of countries, there
have been efforts to furnish informa-
tion about a wider range of occupa-
tions for girls but the tendency to
underplay certain types of careers for
both boys and girls along restrictive
sex lines is still prevalent, There is
some evidence, too, that unduly early
specialization combined with a gu-
dance programme initiated at too late
a stage tends to result in the choice
of a career normally distinguished by
a sexual stereotype. This has been
further reinforced by school systems
which make no effort to change the
status quo.

The efforts of schools could be
greatly assisted by employers who
should be actively involved with the
school and other community groups
in providing a better understanding
of the problems and of the need for
change in sex stereotyping as far as
employment is concerned.

It is obvious that teachers play
one of the most important roles in
the full development of the individual
child. It is therefore, critical in any
consideration of how discrimination
operates within the school for their
attitudes, perceptions and expectations
to be examined as to the part play-
ed in differentiation processes. To
recognize that these have far-reaching
effects is not to detract from the con-
tribution that the majority of teach-
ers make to the overall process of edu-
cation,

However, teachers, like all other
human beings, are the products of the
societies in which they have lived and
reflect the conditioning inherent there-
in. It is, therefore, to be expected that,
unwittingly perhaps, they pass on
to their students the ideas and atti-
tudes which are part of their make up.

At the early stages of formal edu-
cation, the vast majority of teachers are
women. Thus, they are very likely to
expect their girl students to behave,
learn and respond in the manner
which is second nature to themselves.
They also expect the boys to respond
and to show interest in the way they
have “known” that boys behave.

A study carried out among Cana-
dian secondary teachers revealed &
“tendency for teachers to use their
own behaviour as the norm for their
particular sex on the dimensions ‘ac-
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tive-passive’ and thai these interna-
lized norms fit the socialized stereo-
types (male-active and female-pas-
sive)”. Purther, it was pointed out in’
the same study that “teachers observe
noticesble traditional sex role differen-
ces in the class-room and feel that
students want to be treated accord-
Ingly. This evidence suggests that tea-
chers may be shaping sex role beha-
viour along traditional lines”.

Thus teachers provide learning ex-
periences in keeping with pre-deter-
mined concepts. For .example, boys
are provided with mechanical toys
and girls are provided with things
which pertain to a domestic role. The
differentiation in treatment is even
manifest in what pupils are required to
do around the classroom and school

A group of African teachers ob-
served that in some places, especlally
in rural areas, the girls “are treated
as if they were there to serve the
male students and  teachers”, Fur-
ther, in order to ensure success for
the boy who is being prepared for
higher studies and for earning a living,
the teacher devotes more time and
attention to him than to her girl
students.

It has also been observed that
girls whose scholastic achievements
are comparable to those of boys, are
more likely to be influenced by soclal
pressures and are often diverted from
their goals because of misgivings and
iack of confidence resulting from tea-
cher attitudes. It also happens quite
frequently, whenever restrictions have
to be made in the provision of pro-
grammes or facilities for programmes,
that girls’ programmes are the first to
be considered.

The discriminatory practices which
are due to teacher attitudes are those
which will be the most difficult to change,
There are those who believe ‘that they
will only disappear with time as
socletles themselves respond to change,
While there is, of course, validity in
this argumenf, teachers can assist
in accelerating changes by recognizing
their need for reorientation and by be-
ing ready to carry out their own per-
sonal self-examination to ascertain how
their attitude and perceptions are in
fact determining the development of
their puplls,

It is to be hoped that action wiu

_ then follow to dissipate those afti-

tudes ‘'which may be having a less
than desirable etfect. Teacher train-
ing institutions should also make it an
integral part of their programmes to
help students to appreciate this prob-
lem and its implications and provide
adequate opportunities to overcome it
during this vital pre-service period of
preparation.
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